Child emotion socialization processes vary across and within cultures, and are implicated in various child outcomes. The present study compared Indian immigrant (N = 38) and White American (N = 46) mothers' parental meta-emotion philosophies in the USA, specifically examining how differences in these philosophies may be related to reports of child social and behavioral outcomes. Results showed that White American mothers were rated significantly higher than Indian mothers in emotion coaching, awareness of their own and their child's emotions, and regulation of their own emotions; however the results also indicated that emotion coaching was significantly related to child outcome for White American mothers, while it was unrelated to child outcome for Indian mothers. Moderation analysis revealed that ethnicity and children's parent-oriented interdependence moderated the relationships between mothers' acceptance of their child's emotions or mothers' regulation of her own emotions and child behavioral outcomes.
Maternal Meta-Emotion and Child Socio-Emotional Functioning in Immigrant Indian and White American Families
Within the developmental psychopathology framework, the understanding of the socialization of children's emotions has become a central issue, as emotional competence has wide-ranging implications in the development of social competence and in psychological functioning. Both social and psychological capacities, and dysfunction in these capacities, can be seen as outcomes of parental socialization of emotions, a process that includes a child's comprehension, experience, communication, and regulation of emotion (Eisenberg, Cumberland & Spinard, 1998) .
While socialization goals vary across cultures, subcultures, and other contexts (Eisenberg et al., 1998) , goals are often interpreted through parenting beliefs, ethnotheories, and eventually expressed through parental behavior strategies (Keller & Otto, 2009) . Within emotion socialization literature, the construct of parental meta-emotion philosophy (PMEP) combines parents' beliefs and behaviors related to emotions. Specifically, a PMEP is defined as "an organized set of feelings and thoughts about one's own emotions and one's children's emotions" (Gottman, Katz, & Hooven, 1996, p. 243) . A growing body of literature has demonstrated that PMEPs are implicated in child outcomes in White American families in the West. However, relatively little research attention has been paid to PMEPs across cultural and ethnic groups. The present study sought to examine PMEPs in a cultural context, specifically examining the link between PMEPs and child outcomes in White American mothers and Asian Indian immigrant mothers in the United States (US).
Emotion Socialization within a Socio-cultural Context
Emotional and social competencies are based on community and cultural standards; thus, one facet of emotional socialization is the enculturation of emotion. Culture not only influences and organizes socialization goals and mechanisms (e.g., observations of emotional exchanges, opportunities for emotional experiences) in general, but also influences child-rearing practices and child development beliefs (Bornstein & Cheah, 2006; Cole & Tan, 2007) .
While the idea that socialization occurs in a cultural context has been agreed upon by many (Bornstein & Cheah, 2006; Bronfenbrenner, 1977) , efforts to conceptualize culture have been met with various attempts. Culture may be generally defined as shared customs, practices, and beliefs that are transmitted generationally (Cole & Tan, 2007) , and Keller and Otto (2009) 2 provide a conceptual framework for understanding the development of emotion regulation in cultural context. The goals parents try to accomplish through the socialization process, such as helping their child become an autonomous or socially interdependent individual, shape parents' day-to-day interactions and conversations with their children (Keller & Otto, 2009 ).
In White middle-class families in Western cultures (e.g., the US), a cultural model of independence or autonomy may be salient, which conceptualizes individuals as independent, separate beings whose personal needs and desires define their sense of self and guide social behavior (Kağıtçıbaşı, 1996 (Kağıtçıbaşı, , 2005 Keller & Otto, 2009; Markus & Kitayama, 1991) . Those with independent self-construals organize their behavior by referencing their own thoughts, feelings, and behaviors rather than those of others, and in social or interpersonal interactions, the focus is on the self and how to assert one's own attributes. For these individuals, emotions are experienced and expressed as internal personal characteristics, and communication of emotions symbolizes an expression of individuality (Kitayama, Mesquita, & Karasawa, 2006) . Thus, socialization practices in these families are likely to encourage the expression of emotion in children to help develop their individuality (Keller & Otto, 2009) . It is important to note, however, that although White-middle class individuals in Western cultures, like the US, are often deemed independent, variation does exist both within the US and within individuals on the independent-interdependent dimensions (Oyserman, Coon, & Kemmelmeier, 2002; Vandello & Cohen, 1999) .
In contrast, a cultural model of relatedness (Kağıtçıbaşı, 1996 (Kağıtçıbaşı, , 2005 or interdependence (Markus & Kitayama, 1991 ) is considered to characterize traditional communities in many nonwestern cultures as well as ethnic minority groups in the US, where individuals are conceptualized as inherently connected to others, and these social relationships define selves.
Those with interdependent construals of self see their thoughts, feelings and behaviors as determined by and contingent on those of others in the relationship, and in social interactions, importance shifts to the other (Markus & Kitayama, 1991) . For individuals in these communities, emotions are experienced and expressed for the purpose of maintaining social relationships and interpersonal harmony. Thus, in non-western communities and in ethnic minority groups, socialization practices likely focus on teaching children to control negative emotions with the eventual goal of helping them become a 'socially interrelated person' who can maintain harmonious interpersonal relationships (Keller & Otto, 2009 ).
Emotion Socialization and Child Functioning
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The process of child emotion socialization is complex, and parental emotion-related socialized behaviors (ERSBs) influence children in numerous ways (Eisenberg et al., 1998 ).
Eisenberg and colleagues (1998) highlighted three major ERSBs through which socialization can occur: a) parental reactions (behavioral and emotional) to children's emotions, b) parental discussion of emotions with children, and c) parental expression and modeling of their own emotions. Both child (e.g., age and gender) and parental (e.g., beliefs and values) characteristics, combined with cultural and situation-specific characteristics can all serve to impact these ERSBs. The ways in which parents react and behave toward their own and their children's emotions can then affect how a child learns and feels about regulating emotions and experiences and expresses emotions. Furthermore, the quality of the parent-child relationship, and how a child perceives the self, relationships, and the world can be impacted (Eisenberg et al., 1998) . In addition to the socialization modes described by Eisenberg and colleagues' (1998) , Gottman and colleagues' (1996) construct of PMEP combines several of the above mentioned aspects of emotion socialization, including parents' expression of their own emotions, parents' discussion of emotions, and parents' direct responses or management of child emotions.
PMEP dimensions and types.
Based on the work with White middle-class families in the US, The four types of PMEPs identified by Gottman and colleagues (1997) are emotion coaching, emotion dismissing, emotion disapproving, and laissez-faire. The emotion coaching philosophy describes parents who are aware of emotions both in themselves and in their child, who see opportunities for teaching or relationship-building when their child is experiencing a negative emotion, who validate their child's emotions, and who help their child verbally label emotions and problem solve. Parents with an emotion dismissing PMEP, though they may be sensitive to the child's feelings and sincere in their wish to help, feel that negative emotions (e.g., anger) are unimportant and may be harmful, and thus want to change these emotions through ignoring or distracting . Parents with an emotion disapproving PMEP may be aware of their child's emotions, but find negative emotions problematic and respond with criticism, punishment, and limit setting. Finally, the laissez-faire PMEP describes parents who are high in permissive acceptance of their child's emotions, but low in coaching and helping their child understand the emotional experience (Gottman et al., 1997) .
These philosophies can be further broken down into seven meta-emotion dimensions, three parental dimensions and four child dimensions (Katz, Mittman, & Hooven, 1997) The first child dimension, awareness (Child Awareness), gauges parental awareness of their child's emotions, including knowing which emotion the child is feeling and knowing the cause of the child's emotions. The child dimension of acceptance (Child Acceptance) assesses the parent's acceptance of the child's emotions, including empathizing with the child's emotion and how the parent talks about the child's emotion expression. The child dimension of coaching (Child Coaching) measures parental respect for the child's emotions and how the parents helps and teaches the child, including discussing the emotions and providing comfort. Finally, the fourth child dimension of regulation (Child Regulation) examines the parental account of the child's emotion regulation, including concern about the child's experience or expression and whether or not the child can self-regulate emotions.
PMEP and child outcomes. Research thus far on PMEPs has found that emotion coaching by White middle-class parents is related to soothing effects on the children's parasympathetic nervous system, greater skill in regulating negative emotions through selfsoothing, and increased ability to focus attention. Furthermore, in peer social situations, emotioncoached children have heightened awareness and ability to regulate their own emotions, and are better able to attend to the important aspects of difficult peer interactions . Katz and Hunter (2007) found that mothers' emotion coaching and acceptance of their own feelings were associated with fewer adolescent depressive symptoms and externalizing problems, higher self-esteem, and better quality mother-adolescent interactions. Additionally, Ramsden and Hubbard (2002) found lower levels of mother's acceptance of children's emotion and higher levels of negative family expressiveness were associated with lower levels of children's emotion regulation, which, subsequently, was associated with children's higher levels of aggression.
Variation in Emotion Socialization across Cultural Groups
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Although most meta-emotion research has been conducted with White Americans, cultural variation has been documented in other aspects of emotion socialization. For example, parents' socialization through communication can vary across cultures, with socialization in White middle-class populations focusing on emotional expression, while emotion control is often emphasized in Eastern cultures. Specifically, with regards to encouragement or discouragement of communication of emotions, White American parents often view child expression of emotions as integral for self-esteem and emotional competency development, while Non-Western parents favor emotion expression control (Cole & Tan, 2007) . Keller and Otto (2009) found that while Cameroonian Nso mothers believed that by age three, infants should learn to control their emotions, German mothers did not agree with this goal.
A second example of cultural variation in emotion socialization can be found with respect to differ parental reactions to different children's emotions across cultures. For example, Cole, Tamang and Shrestha (2006) found culturally specific emotional patterns that resulted in different emotional socialization approaches between Buddhist Tamang and Hindu Brahman children in rural Nepal. Though both groups were similar across many dimensions, (e.g., both collectivist societies), the Tamang and Brahman concepts of competent children differed. The Tamang, Tibetan Buddhists and believers in compassion and the value of self-conscious (e.g., shame) versus strong (e.g., anger) emotions, emphasized friendly and interpersonally focused children. Brahmans, Hindus and believers in their higher caste leading to spiritual purity, emphasized academic and social status. These beliefs seemed to be reflected in emotion socialization and parental response to emotion. While angry Tamang children were typically rebuked, ashamed children were usually reasoned with. Almost the opposite was found with Brahmans; angry Brahman children were reasoned with, while ashamed children were ignored.
Furthermore, Raval and Martini (2011) examined Indian mothers' emotional and behavioral responses toward children's anger, sadness and physical pain in hypothetical situations and found that the Indian mothers respond differently to physical pain than to emotions. For instance, Indian mothers felt more sympathy and less negative emotions toward pain than anger, and mothers' common behavioral response to emotions was to "make the child understand" so the child could accept and adjust to the situation, reflecting a cultural value important to becoming a socially competent person (Raval & Martini, 2011) .
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More specifically, Western research has shown that parental responses can be categorized as supportive or nonsupportive (Eisenberg et al., 1998) . Supportive responses (e.g., emotionfocused or problem-focused coping), aligned with cultural models of independence, help children regulate emotion through providing comfort or support in problem solving problems.
However, for cultural models of interdependence, parental responses encourage group harmony and acceptance of situation. Raval, Raval, Wehri, Wilson, and Writer (2012) examined mothers' self-reports of responses to their children's expressions of anger, sadness, and physical pain in hypothetical situations. Three groups of mothers were included, mothers in India from an oldcity working class community, mothers in India from a suburban middle-class community, and mothers in the US from a White middle-class community. Both groups of mothers from India reported more explanation-oriented and fewer solution-focused behavioral responses to their children's anger and sadness than US mothers, highlighting the need for children to understand and accept situations for better in-group relationships .
In both White American and Indian samples, parental supportive responses have been linked with positive outcomes, such as child social competence (Ramsden & Hubbard, 2002; , while nonsupportive responses (e.g., punitive/emotion minimizing behavior) have been associated with child internalizing and externalizing problems (Eisenberg, et al., 1998; Raval et al., 2011) . For example, Raval and Martini (2011) found that Indian mothers of children with internalizing and externalizing problems reported more negative emotions and punitive or minimizing behaviors in response to child emotions than control-group mothers. In another study, found that while mothers' solution-oriented supportive responses were not related to child outcome, mothers' explanation-oriented supportive behaviors in response to their children's anger and sadness were related to teacher-reported child adaptive functioning.
With respect to PMEPs, most of the research has been conducted in middle-class, White American populations. However, Nahm (2006) examined the relationship between PMEPs and child outcomes in White American and Korean American families. Nahm (2006) found that Korean American parents, as compared to White American parents, were less aware and less accepting of negative emotions, and engaged in less emotion coaching. The Korean American parents also showed less directive support and less positive affect in the teaching interaction.
Furthermore, the decreased parental awareness and acceptance of child emotion and increased focus on the successful completion of a teaching task, may have influenced the Korean American 7 children to display more tension, more focus, and less positive emotions than White American children. It is reasonable to expect then, that White American parents may be considered more aware and accepting of negative emotions and more likely to engage in emotion coaching than Asian American immigrant groups, including Asian Indian parents.
The Present Study
As the current literature suggests, parental socialization of children's emotions plays a significant role in child competency and outcome. The literature also suggests cultural variation in parental socialization of emotions, which is likely implicated in youth functioning. As a conceptualization of parental socialization, PMEPs have been linked to different child outcomes, however, only one study has examined PMEPs in a culturally diverse sample (Nahm, 2006) . The present study sought to examine cultural differences in PMEPs in relation to child outcomes.
Specifically, this study explored differences between Asian Indian immigrant mothers and White American mothers with children between 8 and 16 years of age. Early adolescence to adolescence is an important developmental period to examine emotion socialization because it is a time during which many unique contextual issues arise, for example, new and more frequent social challenges with peers, greater importance of social acceptance and friendship, issues related to romantic relationships, and beginning to establish more emotional and behavioral autonomy from parents (Klimes-Dougan & Zeman, 2007) . Given such emotionally charged developmental changes in both peer and family life, the need to examine middle childhood and adolescence is great, but there is a lack of research in parental socialization during this age.
Asian Indians are of particular interest as Asians have been the fastest growing race in the past decade, with Indians growing at a rate of 69.37% (US Census, 2010) . Demographically, Indians represent a well-educated and upper-middle class community in the US. For example, 63.9% of Indians in the US have a Bachelor's degree, 59.9% are employed in managerial or professional occupations, and the average Indian family income is over $70,000 (US Census, 2004 ). Yet, little research is available to understand parental influences on child functioning in this population.
In a study that compared parental ethnotheories (cultural beliefs, goals, concerns) of Asian Indian immigrant mothers in the US with White American mothers regarding their daughters' daily activities, Raghavan, Harkness, and Super (2010) found that Indian immigrant mothers were retaining and maintaining cultural methods and ideas of parenting from their culture of origin that contrasted with White Americans. For example, behaviorally, Indian 8 immigrant mothers expected obedience from their daughters and emphasized responsibility while American mothers emphasized independence for success for their daughters, aligning with the cultural self-construals of interdependence and independence, respectively. Both sets of mothers shaped their daughters' development and outcome via these parental ethnotheories.
The present study sought to add to the literature on cultural differences in emotional socialization, and specifically to differences in emotion socialization in Asian Indian immigrant and White American families. Given that the Asian Indian immigrant mothers differed from their White counterparts in their parenting practices and goals, as reflected in their ethnotheories (Raghavan et al., 2010) , it seems that these differences would also be reflected in PMEPs, which may then lead to differences in child outcome. For Asian and Asian American families, a cultural model of familial interdependence is likely to be salient. Thus, we included an assessment of children's perceptions of interdependence within the parent-child relationship. Moreover, given that Indian immigrant mothers were found to retain cultural values, we expected that emotion socialization practices of mothers in India may be helpful in understanding PMEP of Indian immigrant mothers in the US. Acculturation level of Indian immigrant mothers may be associated with their PMEPs; thus, we included an assessment of acculturation in the present study. Finally, two different types of child outcomes were examined: mothers' reports of child behavior problems and mother and child's self report of child's social competence.
The following research questions were addressed in the present study: 1) Do the mothers' scores on the various PMEP dimensions vary across Indian and White American groups? Based on previous research with mothers in India (Raval & Martini, 2011; Raval, et al., 2011) and with Asian immigrant families in the US (Nahm, 2006) , it was expected, that Asian Indian immigrant mothers would score lower on the emotion coaching dimension and the parental and child acceptance dimensions than White American mothers. Previous research has demonstrated inconsistent findings concerning emotional awareness. Nahm (2006) found that Korean American mothers were less aware of their own and their children's emotions than White American mothers. In contrast, no difference was found in self-reported emotional awareness in Indian and White American college students (Snow, Becker, Raval, Raval, & Trivedi, 2011) . Thus, parent and child awareness were examined in an exploratory manner. Also, due to lack of previous research, parent and child regulation dimensions were assessed in an exploratory manner. 9 2) Within the Asian Indian immigrant group, is mothers' acculturation level associated with mothers' meta-emotion philosophy? It was expected that a positive correlation would be found between mothers' acculturation level and PMEP dimensions. Specifically, the higher the mothers' acculturation level, the more likely the mother to score higher on coaching, parent and child awareness, acceptance, and regulation dimensions.
3) Does ethnicity (White American, Indian) moderate the relationship between various dimensions of PMEP and child outcomes? It was expected that for the White American group, the positive relationship between three PMEP dimensions (parental coaching, parent acceptance, child acceptance) and child social competence would be stronger than in the Asian Indian immigrant group. Moreover, for the White American group, the inverse relationship between three PMEP dimensions (parental coaching, parent acceptance, child acceptance) and child behavior problems would be stronger than in the Asian Indian immigrant group. Based on the pattern of correlations between the other PMEP dimensions (parent and child awareness, parent and child regulation) and the two child outcomes (social competence, behavior problems) in the White American and Indian immigrant groups, moderator models pertaining to these PMEP dimensions were examined in an exploratory manner. 4) Does the child's perceptions of interdependence within the parent-child relationship moderate the relationship between various dimensions of PMEP and child outcomes? It was expected that at lower levels of children's parent-oriented interdependence, the positive relationship between three PMEP dimensions (parental coaching, parent acceptance, child acceptance) and child social competence would be stronger than at higher levels of parent-oriented interdependence. Moreover, at lower levels of children's parent-oriented interdependence, the inverse relationship between three PMEP dimensions (parental coaching, parent acceptance, child acceptance) and child behavior problems would be stronger than at higher levels of parent-oriented interdependence.
Based on the pattern of correlations between the other PMEP dimensions (parent and child awareness, parent and child regulation) and the two child outcomes (social competence, behavior problems) in the White American and Indian immigrant groups, moderator models pertaining to these PMEP dimensions were examined in an exploratory manner.
Method
Participants
The participants were Asian Indian immigrant (n = 38, 59.9% girls) and White American (n = 46; 43.5% girls) children and their mothers from Southwestern Ohio. Mothers and children were recruited through various methods, including flyers distributed to middle and high schools in three schools districts, flyers posted in Hindu and Jain temples, South Asian grocery stores, and South Asian restaurants, through community and cultural events, and through word of mouth. Interested parents contacted the researchers via email or telephone, and interviews were scheduled at the university's psychology building, a suburban branch campus of the university, or the participants' home.
Sample demographics. Several demographic differences arose between Indian immigrant mothers and White American mothers. While there was no significant difference in child age between the two groups, White American mothers were significantly older than Indian immigrant mothers (t(79.23) = -4.02, p < .001) (see Table 1 ). Regarding education, although a majority of Indian immigrant and White American mothers reported completing college degree or above, White American mothers were significantly more likely to report only completing a few years of college or less than Indian mothers (χ 2 (1) = 8.49, p < .01). While substantial proportion of White American and Indian immigrant mothers reported being employed in professional/managerial positions, Indian mothers were more likely to be homemakers or unemployed, and White American mothers were significantly more likely to be small business owners (χ 2 (1) = 5.07, p = .02). With respect to income, a majority of Indian immigrant mothers reported yearly family income of $97,200 or more, whereas White American mothers were relatively equally distributed in income categories below $96,000 and above $97,200 (χ 2 (1) = 7.17, p < .01) (median annual household income in Ohio is $51, 914) (US Census Bureau, 2010).
In terms of family characteristics, although a majority of White American and Indian mothers reported living in nuclear family households, Indian mothers were significantly more likely to live in a joint family (χ 2 (2) = 8.04, p = .02). Finally, the majority of Indian mothers reported their religion as Hinduism (78.4%) and the majority of White American mothers reported their religion as Christianity or Catholicism (91.3%).
Procedure
This study was a part of a larger project focusing on understanding the processes of emotion socialization and youth outcomes in Indian and White American families. All participant mothers and children were fluent speakers of English, and all measures were completed in English. Trained graduate students conducted mother meta-emotion interviews, and either a second graduate student or a trained undergraduate research assistant conducted the child survey. A female graduate student of Indian origin conducted meta-emotion interviews with all Indian mothers to ensure the mother's comfort and ease. Before proceeding with the interview and survey, the graduate student provided mothers with consent forms, and verbally reviewed the voluntary nature of the participation, confidentiality, and limits to confidentiality. Once the consent forms were signed and the participants feel comfortable proceeding, the interview commenced. The graduate/undergraduate research assistant met with the child in a separate room, secured verbal assent, and provided instructions for completing questionnaires. The research assistant remained available to answer any questions.
The mother meta-emotion interview was recorded on a digital audio recorder, and the child survey was completed on a laptop. Along with other measures not relevant for the present study, children completed the Parent-Oriented Interdependent Self-Construal Scale (Pomerantz, Qin, Wang & Chen, 2009 ), a measure of family interdependence. Upon completion of the metaemotion interview, the mother was provided the information about an online survey to be completed within 10 days of the in-person interview. Part of the survey included demographic information questionnaire (e.g., family type, education, religion, occupation, monthly income).
The Child Behavior Checklist for Ages 6 to 18 (CBCL) (Achenbach & Rescorla, 2001 ) to assess child behavior problems, the Home and Community Social Behavior Scales (HCSBS) (Merrell, Streeter, Boelter, Caldarella, & Gentry, 2001 ) to assess child's social ability, and an adapted version of the The Suinn-Lew Asian Self Identity Acculturation Scale (SL-ASIA) (Suinn, Ahuna, & Khoo, 1992) to assess the acculturation level of Indian mothers. Mothers received a gift card and the children received a developmentally appropriate book for their participation.
Measures
The Parental Meta-Emotion Interview. During the in-person interview, mothers completed the Parental Meta-Emotion Interview . This semi-structured interview assesses the mother's own experiences regarding the emotions of sadness, anger and 12 fear and her philosophies on emotional control and expressiveness. Mothers are asked about their emotions, attitudes, and behavior with regards to their children's sadness, anger, and fear.
Transcribed interviews were coded on seven parent and child dimensions, across all three emotions based on an established coding system (Katz, Mittman, & Hooven, 1997) . The parent dimensions included the mother's awareness of her own sadness, anger and fear (12 items), her acceptance of her own emotions (17 items), and her regulation of her own emotions (12 items).
The child dimensions included the mother's awareness of her child's sadness, anger, and fear (9 items), her acceptance of the child's emotions (13 items), her coaching of the child's emotions (11 items), and finally, the mother's account of her child's emotion regulation (9 items). Thus, all the data about PMEP dimensions, including the child dimensions, are based on mother report.
Each of the seven dimensions were rated by a trained coder (SD) on a scale from "Strongly Agree" to "Strongly Disagree," with a rating for "Don't Know" as well. To establish inter-rater reliability, another trained coder (SR) coded 20% of the interviews. Bivariate correlations ( (Merrell, Streeter, Boelter, Caldarella, & Gentry, 2001) , Mother and Child Report. As a complement to the behavioral problems assessed by the CBCL, child social competence was assessed using the 32-item HCSBA Scale A, Social Competence, which measures positive and adaptive social behaviors.
The scale consists of behavioral descriptors that parents rate (e.g., "Cooperates with peers" and "Participates effectively in family or group activities") on a Likert scale from Never (1) to
Frequently (5). The child participants also completed the HCSBS in a similar manner, though the questions were phrased to reflect self-ratings (e.g., "I cooperate with peers"). The HCSBS has shown high internal consistency in previous literature (Cronbach's alpha of .96 to .98 for total score). The internal consistency estimates for the present sample were consistent with those previously reported (.95 and .88 for Indian immigrant mothers and children, respectively, and .95
and .92 for White American mothers and children, respectively).
The Suinn-Lew Asian Self Identity Acculturation Scale (Suinn, Ahuna, & Khoo, 1992) Parent-Oriented Interdependent Self-Construal Scale (Pomerantz, Qin, Wang & Chen, 2009 
Results
Preliminary Analyses
Preliminary data analyses were conducted using each PEMP dimension separately for each emotion (e.g., Parent Awareness for sadness, Parent Awareness for anger, and Parent
Awareness for fear). There was no main effect of type of emotion (anger, sadness, fear) or an interaction involving type of emotion. Thus, for all further analyses, PMEP dimensions were collapsed across emotions (e.g., Parent Awareness for sadness, anger, and fear were collapsed to create a composite Parent Awareness score). All of the analyses presented here include composite PMEM dimension scores.
Due to the wide age range of participant children, the sample was divided into two groups (8-11 years old and 12-16 years old) and t-tests were conducted to determine the effect of child age on the PMEP dimensions and child outcome measures. Results showed significant effect of child age only for the PMEP dimension of Child Coaching (t(80) = 2.93, p = .004), with mothers rated as engaging in coaching more for younger (M = 84.22, SD = 11.13) than older children (M = 76.17, SD = 13.80). Preliminary analyses showed that there were no differences between Indian immigrant and White American groups in parent-oriented interdependence (the hypothesized moderator) or any of the outcome variables (see Table 2 for means). 
Research Question One: Ethnic Group Differences in PMEP
Mother's report of PMEP dimensions were analyzed using a 2 (ethnicity) x 2 (child Partially consistent with the prediction, the main effect of ethnicity revealed that Indian mothers were rated as reporting less Child Coaching than White American Mothers (see Table   2 ), however no difference was found for Parent or Child Acceptance. Further exploratory analyses indicated that Indian mothers were also rated as reporting less Parent and Child Awareness and Parent Regulation than White American mothers. A main effect of mother's education (completing college degree or above, or some college or less) was also found for Parent Awareness and Child Regulation. Further analyses revealed no significant difference between the two groups of mothers for Parent Awareness (t(81) = -1.83, p = .07), but found a significant difference between the two groups of mothers for Child Regulation (t(81) = 3.66, p < .001), such that mothers with less than a college degree reported higher Child Regulation than mothers with a college degree or higher.
Research Question Two: Acculturation and PMEP in the Indian Immigrant Group
Research Question two addressed whether Indian immigrant mothers' acculturation level was related to their PMEP dimension scores. In the present sample, Indian mothers had a mean acculturation score of 2.74 (SD = .37) on a 5-point scale where 1 indicated preference for Asian Indian culture and customs and 5 indicated preference for mainstream American culture.
Individual scores ranged from 2.00 to 3.65 indicating some preference for both Asian Indian and mainstream American cultures and customs. Inconsistent with our predictions, the results indicated no significant correlations between Indian mothers' acculturation level, as measured by the SL-ASIA, and their PMEP scores (see Table 3 ).
Research Questions Three and Four: Moderation Analyses
Research Questions three and four addressed whether ethnicity (Indian, White American)
or mean scores on parent-oriented interdependence, respectively moderated the relation between PMEP dimensions (Coaching, Parent Acceptance, Child Acceptance) and the two child outcomes (social competence as assessed by mother and child, behavior problems as reported by mother). A series of hierarchical regressions were conducted to test for moderation. Ethnicity was dummy-coded, and each of the three PMEP dimensions was centered prior to creating interaction terms. Child age was included as a covariate in all analyses in Step 1. To test whether ethnicity moderated PMEP dimensions and child outcome measures, ethnicity (dummy-coded) and each PMEP dimension (centered) were entered in Step 2 of the regression, and the two-way interaction term was entered in Step 3. The same analyses were conducted with mean scores on the measure of parent-oriented interdependence (centered) as a moderator. Additionally, for each significant interaction, a simple slope analysis was conducted to determine if the relation of the PMEP dimension to the outcome measure was significant for one or both groups.
As predicted, the ethnicity × Child Acceptance interaction significantly predicted CBCL Externalizing scores (β = .30, p < .05) and explained additional variance in CBCL Externalizing scores (R 2 change = .09; F-change = 1.91), indicating that ethnicity moderated the relationship between Child Acceptance and CBCL Externalizing scores, as shown in Table 4 . Simple slope analysis revealed that the slope of the inverse relationship between Child Acceptance and CBCL Externalizing scores for White American mothers was approaching significance (t(77) = -1.82, p = .073), while no significant relationship was found for Indian mothers (t(77) = 1.04, p = .30) (see Figure 1 ).
The Parent-Oriented Interdependent Self-Construal Scale (POISCS) Mean × Child Acceptance interaction significantly predicted CBCL Internalizing scores (β = -.28, p < .05) and explained additional variance in CBLC Internalizing scores (R 2 change = .05; F-change = 2.10),
indicating that parent-oriented interdependence mean scores moderated the relationship between Child Acceptance and CBCL Internalizing scores, as shown in Table 5 . Contrary to our expectations, however, simple slope analysis showed that the positive relationship between Child Acceptance and CBCL Internalizing scores for children with low parent-oriented interdependence scores is only significant at one standard deviation below mean parent-oriented interdependence scores (t(74) = 2.01, p = .05) (see Figure 2) . Additionally, the negative relationship between Child Acceptance and CBCL Internalizing scores for children with high parent-oriented interdependence scores is only significant at three standard deviations above mean parent-oriented interdependence scores (t(74) = -2.17, p = .03) (see Figure 3) . Thus, the relationship between Child Acceptance and CBCL Internalizing Total scores is significant only at very high or at moderately low levels of parent-oriented interdependence.
Contrary to our predictions, neither parent ethnicity x Child Coaching nor parent-oriented interdependence x Child Coaching interactions were significant for any of the child outcomes.
However, because correlations between White American mothers' Child Coaching scores and both CBCL Externalizing scores and mother-reported child social competence (HCSBS) scores were significant, these interactions were examined in more detail (see Table 6 These exploratory analyses showed that the ethnicity × Parent Regulation interaction significantly predicted CBCL Externalizing scores (β = -.47, p < .05) and explained additional variance in CBCL Externalizing scores (R 2 change = .14; F-change = 3.19), indicating that ethnicity moderated the relationship between Parent Regulation and CBCL Externalizing scores, as shown in Table 7 . Simple slope analysis revealed no relationship between Parent Regulation and CBCL Externalizing scores for White American mothers (t(77) = 1.04, p = .30), and a significant, inverse relationship for Indian mothers (t(77) = -2.87, p = .005) (see Figure 5 ).
Discussion
The present study sought to examine cultural differences in parental socialization of the children's emotions between White American and Indian immigrant mothers. In particular, we were interested in examining ethnic differences in PMEP dimensions, and in potential moderators of the relationships between PMEP dimensions and child outcome measures. The findings, including the intercorrelations and group differences, indicate the importance of ethnicity in understanding PMEP, and the relationship between PMEP and child functioning.
Ethnic Group Differences in PMEP
Findings indicated differences between Indian and White American mothers with respect to their PMEP dimension scores. Specifically, as predicated, Indian mothers were rated as significantly lower on the PMEP dimension of Child Coaching, which included items such as, "When child is upset, Parent talks about situation, emotion," "Parent comforts during emotion,"
and "Parent teaches rules for appropriate expressiveness to Child" . This finding is consistent with Nahm (2006) , who found Korean American mothers had significantly lower levels of Child Coaching than White American mothers, and studies (Raval & Martini, 2011; in which Indian mothers from India reported fewer comforting or solution oriented responses than White American mothers in the US. Thus, these combined findings suggest that Asian and Asian American mothers may engage in less emotion coaching behavior, such as validating their child's emotions or using a child's negative emotion as a teaching opportunity, than White American mothers.
Contrary to our predictions, significant ethnic group differences were not found for . The PMEP dimension of Child Awareness included items such as, "Parent notices the child has this emotion," "Parent is descriptive of some part of the remediation process," and "Parent knows cause of Child's experiences" . Together, these findings suggest that Asian American mothers in the US are rated as displaying lower awareness of their own and their children's negative emotions than their White American counterparts. Possibly, this difference may be due to how Indian mothers perceive and experience negative emotions.
Utilizing a subsample of the dataset for the present study, Fishman (2012) Indian mother who "discusses her philosophy that paying attention to her sadness can potentially increase it, and thus how her strategy of focusing on positive things and going on to the next thing is designed to reduce her experience of sadness. It is important to note that her style of coping does not emphasize the importance of the negative emotion itself, but rather, in reducing its occurrence in her life" (p. 45). Thus, Indian mothers may demonstrate relatively lower awareness of their own and their children's emotional experiences, physical sensations, and cognitive processes as a way to deemphasize negative emotions and emphasize "moving on."
Additionally, exploratory findings showed that Indian mothers were rated lower in overall regulation of their own emotion than White American mothers. This finding is somewhat counterintuitive, particularly in light of previous findings that have indicated that Asians in general are more likely to report controlling negative emotions than White Americans (Keller & Otto, 2009; Kuppersbusch et al., 1999; Matsumoto et al., 2008; Wilson et al., 2012) . The PMEP dimension of emotion regulation included aspects such as how often and how intensely the emotion occurs, remediation techniques for the emotion, and avoidance of the emotion. Thus, this dimension does not focus exclusively on how likely is one to control felt emotion but includes the mother's ability to use various strategies to regulate emotion, and Indian mothers in 20 the present study did not report frequent use of regulation strategies. Perhaps Indian mothers use different practices to regulate their emotions than those included in meta-emotion coding system.
In fact, Fishman's (2012) qualitative analysis of Indian mothers' meta-emotion interviews revealed that Indian mothers reported "moving on" and use of practices such as meditation that might not have been captured by the original coding system.
A main effect of mother's education was also found for Child Regulation, such that mothers with a few years of college or less education were rated higher on emotion regulation for their children than mothers with completed college degree or higher level of education. The level of education also significantly differed across the two ethnic groups such that White American mothers more commonly reported few years of college or less education, and Indian immigrant mothers more commonly reported having completed college degree or higher education. Given this, it is likely that the impact of education on PMEP dimension of Child Regulation may simply reflect an ethnic group difference. In fact, the main effect of ethnicity on PMEP dimension of Child Regulation revealed that White American mothers had higher ratings than Indian mothers.
The PMEP differences between Indian immigrant and White American mothers might be broadly conceptualized in the context of cultural models of interdependence and independence, respectively. High scores on PMEP dimensions of awareness and coaching make sense within the cultural model of independence or autonomy that is considered salient for White middle-class families in the US (Kağıtçıbaşı, 1996 (Kağıtçıbaşı, , 2005 Keller & Otto, 2009; Markus & Kitayama, 1991) ,
given that a focus on emotional experience and encouragement of emotional expression may be markers of individuality (Keller & Otto, 2009) . In contrast, relatively low scores on PMEP dimensions of awareness and coaching may make sense within the cultural model of interdependence or relatedness that is considered to be central to ethnic minority groups in the US (Kağıtçıbaşı, 1996 (Kağıtçıbaşı, , 2005 Keller & Otto, 2009; Markus & Kitayama, 1991) . For individuals in these groups, emotions such as anger or sadness may not be readily expressed in the family context because awareness and expression may convey a discomfort with the social world that is harmful to one's relations with others in the family, and in turn, to one's sense of self (Markus & Kitayama, 1991) .
It is important to note, however, that though the mean differences of the PMEP 
PMEP and Child Outcomes in Indian Immigrant and White American Families
Consistent with previous research, present findings indicated that PMEP dimensions were related to child outcomes. Specifically, correlational analyses demonstrated that, for White American mothers, higher ratings of emotion coaching were related to positive child behavioral and social outcomes. In contrast, for Indian mothers, emotion coaching was not related to any child outcome. Moreover, for Indian mothers, higher regulation of their own emotions and perception of higher regulation of their children's emotions was related to positive child behavioral and social outcomes. In contrast, for White American mothers, parent or child emotion regulation was not related to any child outcome. Overall, these findings are consistent 22 with previous studies have found relationships between PMEPs and physiological , social , and psychological (Katz and Hunter, 2007; Ramsden and Hubbard, 2002) child outcomes in primarily White middle-class samples.
In the present study, we further expected that the relationships between certain PMEP dimensions and child outcome measures would be moderated by ethnicity or parent-oriented interdependence. Consistent with our prediction, the interaction between ethnicity and PMEP dimension of Child Acceptance significantly predicted externalizing problems as assessed by mother report on the CBCL. For White American mothers, the higher the rating on Child Acceptance, the lower the CBCL Externalizing scores, and the simple slope analysis indicated that this relationship approached significance. However, the relation of Child Acceptance ratings to CBCL Externalizing scores was not significant for Indian mothers. Thus, this finding may indicate that, for White American families, acceptance of a child's negative emotions is important, as it is related to fewer maladaptive behaviors in children, however, caution needs to be exercised as the finding only approached significance.
As expected, the interaction between Parent-oriented interdependence and Child
Acceptance also significantly predicted CBCL Internalizing scores, however the relationships that the interaction revealed were contrary to our expectations. High levels of parent-oriented interdependence and Child Acceptance seemed to work as protective factors, as these children had the lowest CBCL Internalizing scores, indicating that when children who are more interdependent with their parents receive more acceptance of their emotions, they display fewer internalizing behavior problems. The opposite pattern seemed to appear for children with moderately to very low parent-oriented interdependence scores, such that for children with moderately to very low levels of parent-oriented interdependence, high levels of Child Acceptance seemed related to higher levels of CBCL Internalizing scores. This finding was somewhat surprising.
In examining the Child Acceptance dimension, many of the items relate to mothers' desires to be actively involved in their child's emotional experience (e.g., "Parent want Child to talk to them about emotion," "Parent ever distracts from emotion," and "Parent ever offers treat to distract from emotion") . It may be that children with low levels of interdependence may view these behaviors as being overinvolved. As Hudson and Rapee (2001) note, the parent-child relationship is an important factor for the development of anxiety disorders 23 in children, and specify that previous models (Chorpita & Barlow, 1998; Manassis & Bradley, 1994; Rubin & Mills, 1991) Contrary to our predictions, the interaction between Child Coaching and ethnicity or parent-oriented interdependence did not significantly predict the child outcome measures.
However, simple slope analysis revealed that for White American mothers, the higher the scores on Child Coaching, the lower the CBCL Externalizing scores and the higher the mother-reported HCSBS scores. This analysis, in combination with the significant correlations between Child
Coaching and CBCL Externalizing and mother-reported HCSBS scores, and the main effect of ethnicity on Child Coaching suggest that, for White American families, emotion coaching for negative emotions is important as it is related to both few maladaptive behaviors in their children and higher child social competence.
These findings are consistent with previous literature on PMEPs in White American families that have also emphasized the importance of emotion coaching and acceptance of emotion for positive child outcomes (Katz, Maliken, & Stettler, 2012) . For example, in a recent study, White American children who received more emotion coaching regarding anger displayed fewer externalizing behavioral problems and were able to better self-regulate (Shortt, Stoolmiller, Smith-Shine, Eddy, & Sheeber, 2010) . Katz and Hunter (2007) examined adolescents with depressive symptoms and found that when mothers were more accepting and expressive of their own emotions, their children displayed fewer depressive symptoms, internalizing problems, externalizing problems, and had higher self-esteem. Improved social outcomes have also been found for children who are emotion coached by parents, for example, 24 children who were provided with scaffolding, guiding language, and positive reinforcement of emotional displays were perceived to be more socially competent than children who were not emotion coached (Denham, Mitchell-Copeland, Strandberg, Auerbach, & Blair, 1997) .
Finally, exploratory analysis showed that ethnicity moderated the relationship between Parent Regulation and CBCL Externalizing scores, so that, for Indian mothers, the higher the rating on Parent Regulation, the lower the CBCL Externalizing scores. In contrast, for White (Fishman, 2012; Keller & Otto, 2009; Raval & Martini, 2011) .
It is important to acknowledge that the relationship between parenting and child outcome is reciprocal. While it may be that parental socialization practices impact child outcome, it is also possible for child behavior or temperament to affect or elicit specific parenting behaviors (Bell, 1968; 1979; Putnam, Sanson, & Rothbart, 2002) . For example, Huh, Tristan, Wade, and Stice (2006) examined the relationship between adolescent females and their parents, and found that child behavior problems were more consistent in predicting parenting than parenting was of child behavior problems. Thus, the present findings do not indicate causal relationships between PMEP dimensions and child outcome measures, and instead it is encouraged to consider how bidirectional relationships may be possible.
Limitations and Future Directions
The findings of this study present interesting and meaningful insights of child emotion socialization practices in Indian immigrant and White American families; however, it is also important to note some limitations. Although significant efforts were made to recruit families to participate in this study, the total number of participant mothers in the present study was relatively low, likely impacting the power of analyses that were conducted, specifically tests of Note. Child Coaching is centered. a Ethnicity dummy coded (1 = Indian, 0 = American).
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